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Gantier, Héléne : L'enseignement d'une langue étrangére.
Préf, de Henri Evrard. Paris, Presses Uni-
versitaires de France, 1968, 8°, 0-142 p.
(Coll. SUP, L'éducateur, 15).
a P 1 ~ 1
Sans mettre en doute le sérieux de l'auteur, sa bonne
- 1 - N 5 <. .
volonté, 1'étendue de ses connaissances, il faut dire que son livre
est trés décevant. Des considérations générales - administratives,
psychologiques, pédagogiques, ctc. - alternent avec des indications
concrétes de niveau élémentairc et l'expocé de principes fort abs-
traits, tout au long des trois parties de l'ouvrage: Droits et devoir:
du professeur de langues, tendances actuelles, per spectives d'avenir.
Ici ou 12, quelques termes techniques, pas toujours trés heureuscment
amenés. Bref, une sympathique discussion de szlon, mais rien qui
. . - [ . . B R . [ . .
puissce intéresser 1'enseignant, lui apprendre quelque chose, 1 aider
dans son travail,

Précisons qu'il s'agit de 1'enscignement d'"une' lan-

Q

sue étrangére - l'anglais, Je doute qu'il y ait beaucoup de profes-

.

o~

w

curs d'anglais assez peu au courant de leur propre discipline pour

trouver profit 2 cet ouvrage.

Université de Heuchitel J.P. Boxrcl
Centre de linguistique appliquée
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Rondeau, Guy : Initiation & la linguistique appliquée.
Montréal, Centre déducatif ct culturel,
1965, 10 - 144 p., fig.

récisons d'emblée qu'il s'agit d'une initiation 2 lao
linguistique appliquée a 1l'enscignement des langues et complétée de
notes sur les techniques audio-visuelles. Les lecteurs qui désire-~
raient s'informer sur les applications de la linguistique a 1'inter-
prétation simultanée, 2 la phonidtrie, & la psychopathologie et 2
toutes les techniques de traitement automatique des langues ne trou-

veront donc rien ici pour cux. En revanche, les maitres de langues

vivantes y puiseront de quoi cntreprendre un substanticl recyclage
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des connaissances indispensables 2 lcur enseignement.

L'auteur a choisi une formule de composition originale
et propre 2 stimuler la réflexion du lecteur. Aprés quelques pages
destindes 2 préciser les uns par rapport aux autres les intéréts du

3 |

linguiste, du professeur de langue(s) et du "spécialiste en linguis-

tique appliquée", R, consacrec un premier chapitre a une approche de
la notion de linguistique appliquée (ci-dessous: L.A.), cn tant que
discipline auxiliaire de 1l'enseignement. Bicnt8t, nous constatons
qu'au fond la L.A. n'existe pas: cette étiquette, d'ailleurs commode,
recouvre cn réalité une série de données, de problémes, et parfois

de solutions qu'offrec au professeur la linguistique synchromique, ot
spécialement la comparaison des codes de la langue maternelle et de

la langue d'étude; ccla non sculement pour la conduite du travail en
classe, mais aussi et surtout pour la préparation de le matiére. La
L.A. consiste donc d'abord en unc comparaison, aussi systématique que
le permettront les travaux des linguistes, des codes en préscnce ct
des interférences qu'ils provoquent dans l'esprit des éléves, aux
trois nivcaux phonologique, morphologique et syntaxique, avec d'iné-
vitables interactions entre eux. L'auteur ne fait pos allusion ici au
niveau sémantique, bien qu'il soit lui aussi source d'interférences.
Les lincuistes, il est vrai, ne s'accordent pas a faire entrer le do-
maine sémantique, avec tout le probléme des connotations, au scin du
code proprement dit. Par de brefs exemples, nous voyons en outre com-
ment la langue parlée et la langue écrite constituent des systémes sé-
miologiques différents (la question est d'ailleurs reprise au chap. 2,
d'un point de vue pdédagogique, & propos de la "suppression du support
visuel de la graphie", p. 59). "En langue parlée, le systéme est co-
hérent", en langue éerite, "incohérent" (p. 10 et 11). Les conséquences

sitbt: le passage inconsidéré d'un systéme

(%]

pédagogiques apparaicsent au

a l'autre, chez les débutants, ne peut que nuire.

Mais, comme 1'indiquait déja fort bien Van Teslaar,
"méme si nous la limitons 2 l'enseignement des langues, l'expression
'linguistique appliquée' est intrinséquement défectucuse: ce qui cst
appliqué, ce n'est pas sculement la linguistique, mais aussi beaucoup
d'autres disciplines" (IRAL 1, 1953, p. 51). R. montre donc, lui auc-

si, comment la L.A. foit appel 2 la pédagogic, & la peychologic ex-
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périmentale, & la statistique (p. 14-21). Il z raison de rappeler
que l'enseignement programmé, od intervient aussi la L.A;, n'est
autre que la version moderne de la mafTeutique socratique, On sait
que le vocabulaire doit s'enseigner cn tcnant compte de la fréquence
d'emploi des unités lexicales. Et 2 propos de cotte donnée, R, Gvo-
que le colloque internationcl de llancy (octobre 19C4; y Zut foundde
1'Association internetionale de linguistique appliquée, AILA) ct les
enquétes qu'on y présenta, dont les résultats sont en cours de pu-
blication: pour plusicurc langues orales curopéennes et africaines,
ils apporteront, obtenucs sur des bases plus larges et dans des con-
ditions plus strictes, les m@nes prdéecicuses donndes stotistiques

qu'obtinrent les promotcurs du "frangais fondamentcal".

Dans son chapitre 2, "didactique linguistique", 1l'au-

teur adopte unc présentation trds schématisée: titre d'un probléme;
sa "'présentation" (trés sommaire); "¢léments de rdéponse' ou plutdt

iverses dircections de répounse
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possibles; bibliographie sommaire. Cette réduction 2 un schiéme pa-
raftra 2 la fois trés utile comme point de départ précic 'une étude
Gtaillée, ct insufficante & qui ne peut consulter beaucoup

=4

d'autres travaux: cn effet, les "¢lénents de réponse" un'opportent

pas de solution proprement dite aux questions soulevées, mais Jic
arcunents aidant 2 guider 1l'étude personnelle ultéricure. Surtout,
les divers problémes (31 tétes de rubriques) reg¢oivent un traitement
d'étenduc variable, et cn acquidrent les uns par rapport aux autres
une importance relative qui ne satisfera pas tous les lecteurs. C'est
ainsi que "La norne" (p. 44) foit l'objet d'une présentation de 13
lignes; R. y apporte des éléments de réponse en 10 paragraphes, sur
deux pages et demic, ct donmne 5 titres de références bibliographiques.
La "Suppression du support visucl de la graphie" (pour les débutants)
est présentée en 7 lignes (p. 59); les éléments de réponse sont déve-
loppés dans l'explication d'exemples, pris dans la langue frangaise,
sur 7 pages et demic; bibliographic: 4 titres. Quant a "1'enseigne-
ment de la grammaire", R, le préscnte en 6 lignes, de fagon dangereu-
scnent simplifide: dans les manucls curopéens récents, en tout cas,
il n'est gudre exact que les régles aient pour "l'ensecignement tro-

ditionnel" (encoze foudrait-il élucider ce dernier terme) 1'importan-

ce exclusive qu'on leur préte ici; les éléments de réponse tiennent
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en 4 paragrophes, une page on tout; véférence est faite A 2 ouvra ages

spécialement 2 la grammaire. Le lecteur

-

dont aucun n'est consacré
comprend néanmoins que les questions sont en Zfait enchevétrées, ot
on aurait tort de croire que cette page soit la scule 2 aborder des
questions de grammaire. On peut regretter que l'autcur ne préeise
pas, 2 l'intention du lectecur profane, ce qu'est unc description
préalable "structurale plutdt qu'atomiste"; et dire que "1'enseigne-
ment de la grammaire dans les méthodes modernes se base sur 1l'ana-
lyse grammaticale moderne” (p. 43) n'avance pas becucoup, puisque

dds qu'il va y voir de plus prés, le maftre se heurte aux difficul-
tés ies, pour lui, dec analyses pourcuivies avec des critéres
bien diffiérents selon les écolec de linguistique. Les nombreux mal-

tres qui, cux, s'attellent 2 1'élaboration d'cxercices structuraux

(L.A. par excellence!) dtroitement adaptés zux conditions spéeif

iques
de leur enseignement, regretteront que . ait consacré cn tout deux
pages aux "exmercices sur patterns" (p. 53, 54) et unc scule aux
'exzercices phonétiques™ (p. 55, 5G); les "modalités particulidres

d'exercices auraient mérité un minimum de développenent.
Le chopitye 3, consccré aux techniques cudio-visuelles,

conprend des notions élémentaires d'acoustique (pourquoi les trop

brdves notions <e phondétique articulatoire figurent-clles ici, p. 857),
et une bonne description des fonctions ct des organcs des divers appa-

reils de l'enseignement audio-visucl, Le tableau comparatif des avan-
tages et inconvénients des diverses utilisations de la bande magné-
tique selon le type de magndtophone sera sons doute nﬁprécié (p. 110).
Les 3G pages du chapitre (cvec des croquis d'utilité variable) cons-
tituent un bon guide face aux problémes que pose l'achat d'un maté-

ricl cudio-visucl.

Le volune se termine par quatre appendices (en anglais)
fort utiles: critéres d'évaluation objective de cours de langues
1l'cnseignement des langues étrangéres & 1'école primaire, puis a
1'6cole secondaire; qualifications exigées des maitres de langues vi-
vantes. Ces documents ont ¢té ¢labords par des confdérences de person=
nel enscignant des Etats-Unis, et sont donc par 12 reconnus valables
au sein de la profession, On trouve cncore une bibliographie complé-

tant celle de chacun des chapitres, et une liste d'adresses.
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On pourra juger que cet ouvrage offre & la fois trop

et trop peu. L'interdépendance des questions apparatt mal en raison
de la présentation fortecment schématisde. L'zuteur ne nous livre
guére sa propre vision, ne fait pas état de sa propre expdrience,

De plus, un linguiste exigeant trouvera que dans cc faisceau de
données et de problémes, la linguistique n'occupe pas une place vi-
siblement déterminante, A ceo propos, pourquoi baptiser "linguistique
explicative" (p. V) la discipline qui “cherche 2 ¢tablir les traits
universelc du fonectionnement de tout langoge humain"? Les linguisti-
ques évolutive et synchronique excluraient-clles 1'explication? Et

si le L,A. cst en fait un cerrefour de disciplines, dont chacune gar-

de ccs propres fins et méthodes, n'est-il pas risqué de la qualifier

de nouvelle "science"? (p. VII).

On voit que les inconvénients d'un tel escai sont in-
hérents 2 la formule de composition choicie. L'auteur a voulu inci-
ter ses lecteurs A rdéfléchir d'abord, ct 2 se documenter plus en dé-
tail; 3 cet Cgard, il & atteint son but.

’

Université de ileuchitel A, Gilliazd
Centze de linguistiqu
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de Gréve, M.
ct Van Passel, F. : Linguistique et enseignement des languces
étrangeéres, Paris, Haihan et Bruxelles,
Labor, 19638, 39, 194 p.
Premier volume d'une série destindée & l'usage des pro-
fesseurs, ce livre touche les principaux problémes de la linguistique
. s~ a1 . . o . . PP
appliquée 2 1'enscignement des langues: description scientifique de
la langue cible pour la comparer & la langue maternclle des étudiants,
analyse des principes psychologiques utilisés dans 1'apprentissage
des langues étrangeérces, connaissances phonologiques, lexicologiques
et méthodologiques qui permettent aux professcurs d'améliorer leur
enseignement, et, en général, phénoméne du bilinguisme et rdle de la

notivation analysés en fonction des besoins des éléves.
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L'introduction a le méritc d'opposer les moyens didac-
tiques appelés Fundamental skills method aux Ltats-Unis ct la méthode
structuro-globale élaborée par Guberina. Les auteurs ont raison de
préciser dans quclle mesure il faut distinguer les prises de posi-
tion des différentes écoles sur les plams logique, linguistique ot

psychologique,

Prenant comme point de départ les distinctions saussu-
ricnnes: signifiant/signifié, langue/parole et la notion de signe,
le premier chapitre parcourt les idées maitresses des grands courants
de la linguistique contemporaine. L'influence de Firth se fait sentir:
il ne faut prdésenter les signes linguistiques qu'en situation, et
c'est cette espéce de contexte qui nous permet, au second chapitre,

que les auteurs

[=te
e

de comprendre la signification des signes; c'est ic
étudicent les données psycholinsuistiques. Ils exaninent 1l'apport de
la Gestaltthicorie et des intuitions de Harold Palmer. Loos questions
ne sont pes étudides de fagon approfondie, car l'ouvrage ne veut

8tre qu'un tremplin pour lancer d'autres analyses que détailleront
les tomes suivants. Toutefois une documentation riche et trés soignée
indique au lectcur les principaux repports scientificues qui lul sont
accessibles. Cec texte, de haute vulgarisation, devrait &tre & la portée
de tous ceux qui s'intéressent aux langues étrangdres. Les diagrammes
commentés illustrent un exposé dé
de plusicurs langues; deux index complétent cette cxcellente intro-

duction méthodologique.

Le troisiéme chapitre traite sommairement de la phono-
logie (qui fera 1l'objet d'une étudc plus appr o fondie dans la méme
collection), dégageant les principes ctructuralistes ct notant les
points & retenir pour aider 1'étudiant 2 acquérir rapidement les mé-
canismes d'une langue étrangére: lec professcur doit disposer de lis-
tes des fréquences lexicologiques, ct acussi des fréquences des
"patterns". Il cnscignera avant tout - les auteurs en traitznt dans
le chap. 4 ~ les formes les plus répandues, tenant compte des mots
qui pecuvent figurer dans des formes composées, du vocabulaire indis-

pensable 2 la communication, ct d'autres mots dans la mesurc od ils

sont 1liés 2 des situctions concrétes.
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Les deux derniers chapitres: bilinguisme et opposi-
tion langue parlée/laonjue éerite, traiten:t surtout des valeurs cul-
turelles ct sociologiques. Les auteurs cxaminent les différents
genres de bilinguisme, le ¥8le de la motivation, des cours intensifs,
du milicu familial, de 1l'Age des éléves ot de l'attitude de leurs

arents ct enis. Ils défendent la priorité de 1'expression orale,

=

g

ais non au détriment ni au mépris de la littérature ct des valeurs
intellectuelles qui y sont attachdes.

On notera que le volume a paru en frangais ct en néer-

landais, inaugurant unc collection 2 laquelle nous souhaitons le suc-

£

cés qu'elle mérite.

Université de llecuchftel R. Landérand
Centre de linguistique appliquée

Verncer, Hons J. ¢ & birats csote Deuische Lautlehre, Heidelbere,
ius Groos Verlag, 1967, 37

%

Der Verf. will mit sciner Ubersicht laut Vorwort den
Lehrer ecine Grundlage fir den Unterricht, dem Schiiler eine Hilfe
bieten. Uns scheint cher das ercte der Fall, da der fremdsprachige
Schiiler den deutschen Text lioum verstechen dirfte uad durch dice Be-

schreibung der Phoneme nit Vergleichen ausc den FranzBsischen, En-

g lischen und Spanischen wohl kaum sprechen lernt, sofern keine Ubun
sen vorliegen., Ob allierdings dem Lehrer wiederum mit einer ausiifhr-
licheren Phonetik samt reichlichen Beispiclen und Ubungen (wie der
hdufi~ zitierten von C. und P, Martens, Minchen 1961 ) nicht mehr
cedient widre?

Einleitend erlfutert der Verf., wic scines Erachtens
cin Laut zweckn¥ssis zu beschreiben sei; er vwill die Kenntnis der
wichtigsten phonetischen und phonologischen Termini vorcusgesctzt
schen. Man ist etwas verwundert, dass bei so hohem Standard (die Be-
sriffe Phonetilk und Phonologie sind nicht cimmal erkldzt) doch kurz
darauf bei der Ubersicht tber die phonet. Zecichen ausdriicklich da-

vor gewvarnt wird, Lzaut und Buchstaben zu verwechseln, - Eine voll-

stindige Tabelle der Zeichen der API (nicht nur der im Deutschen
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verwendeten) nit englischen Bezeichnunsen und ohne Beispicle ist ab-
gedruckt. Der Verf, ist ein kenntnisreicher Monn, der Beispiele aus
europfiischen Sprachen und Hindi gibt; aber kann cr von cinem Deutsch-
lehrer die Kenntnis all der enrlischen Fochausdrificliec erwarten? Auch

dic Detonungszeichen sind nicht erkldrt. Bei Jder Einfthrung der Kon-

-
&
sonanten werden Bildungsstellen genannt, die im dt, Lautsysten nicht
vorkormen (Retroflexe), und bei den Koronal-Alveolaren fchlt ein Bei-

Spicl-

Ausser der Darstcllung der Laute f£inden wir auch Be-
merkungen zu Akzent und Intonation. Bekannt ist die Unterscheidung
zwischen Houpt- und Nebenskzent und v8llig cinleuchtend die Beobach-
tung, dass in Komposita die urspriinglicher Hauptalkzente u.U. zu licbean-
akzenten werden, Verlangt aber wirklich der Grundrhythmus des Deutschen,
wic V, § 7 behauptet, den Wechsel (feneint ist, wic aus denm Folgenden
hervorgeht, regelmfssiger Wechsell) von betonten und unbetonten Silben?
Auch wo man die unz¥hligen Komposita aus dem Spiel ldsst, sind doch
Worter wic Lehrerin, Ebene, Entschiedenheit Gegenbeispiele, und jeder
Germanist weiss, wie stark das germanische Akzentgesetz stets und
bis heute einer alternierenden Betonung im Deutschen entgegengewirkt

hat,

Wertvoll ist inm Kapitel "Guantit#t" der Hinweils auf
Kiirze oder Li¥nge vor ch und auf die Kiirze der Vokale in nicht flektier-
baren Wortern vor einfachem Konsonanten (azb) ausser solchen vor r
(her, nur), wobei cllerdings auch flekticrbare Werter wie das, hat zu
ervihnen wiren. Bei den Erklirungen der Aussprache vor (3 wilinscht man
wicder cimmal innig, dieser alte Zopf der dt. Reclitschreibung wiirde
verschwinden, da der Auslfnder doch die verschicdenen QuantitZten
sprechend lernen muss und nur unntige Ifithe mit der "Umkehr der Recht-
schreibregel" (Martens) hat, dic sich cben mit "Fu{B-Fﬁﬁgc", aber
"Kuﬁ;—KﬁSSQ" nach der Aussprache richtet!. Dass der Vokal in unbetonten
Silben kurz ist, stimmt gewiss; nicht aber wird das Promnonmen cr in
unbetonter Stellung zu £x, wie V. meint. Auch der verkiirzte Vokal
bleibt geschlossen, wie man schr wohl in der Ungangssprache verschie-
dener deutscher Gebiete horen kann (s. auch Martens 5. 46, Anm. 1 und

Duden AussprachewSrterbuch, S. 57). Es existieren iberhaupt nach Mar-

i

tens und Duden eine Anzahl kurzer, obschon geschlossener Vokale in
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deutschen Wortern (z.B. lebendig - dies erwZhnt auch Siebs -

die FrenduBrter vervei-
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Heimat, woher, Arnut), wihrend V. s

sen will.

Strittig ist die Reduzicrung der a-Laute auf cinen ein-
en (a), der leng und kurz auftreten kdnne und (nach Duden, aber in
Cegensatz zu Martens und auch zu H. Winglers Grundriss ciner Phonetik

t

schen, Marburg 1967) in Uose und nass "nur ganz unwesentlich

1

verschieden in der Klangfarbe" cein soll ( é 22) . - Den Diphthong von

C
Hous schreibt V. (& 20) als aw, cbweichend von Sicbs, liartens und
Wirngler, die alle nach dem 2 cinen o- oder 2 -Laut setzen. Ist iibri-
cens im Deutschen das o diesec Diphthongs wirklich so breit, dass man
"fast dic Bezcichnung ay uvXhlen" k¥mnte? Diec zu lange gehaltene o
-etwva in Dlau - gilt doch in der Hochsprache als falsch und wird dem

es.

Schweizer niflisam abgewdhnt.

Eirne wichtige, wohl uncufhaltsane Entwicklung auch in
der Ungangssprache der Gebildeten wird von V., § 40 gewlrdigt: der
Wegfall der Aspiration zwischen Konsonanten verschiedener Artikula-
tionsstelle wie in Raststelle oder zwischen stirmhafien und stimmlosen

Konsonanten wie in wegcehen, hat der. Sicbs verlangt noch diese lleu-

ans#dtze, aber sie werden kaum je zustandegebracht (vgl. cuch Renate
Smets, Entstehung und Entwiczklung der "Deutschen Bithnenaussprache

~-Hochsprache", Leuven 1967),

Ia <§ L3 wHre als Beispiel filr getrenntes ch-5 ncben

) — —
"des Rauchs" nit Mutzen "der n#chste, der hdchste" anzufilhren, die,
obwohl gewthnliche Superlative, in grossen Teilen des di, Sprachge-

biets f#lschlich wic h¥kste, nHlste gesprochen werden,

Dics ecinige Einzelheiten. Dankbar Lefasst man sich zum
Schluss nit den Satzakzentnustern, wirde allerdings winschen, dass
der Verf. ibhmen, wiec der Lautlehre cuch, noch cine straffere, Uber-
sichtlichere Anordnung zuteil werden liesse (die Deispiele zu é 61, 2%)

Auch wiirden wenige seltene Beispielswdrter (Eibe,

—_—

fr al , rotten fUr &

rParen fur r, Zpsilon £z Y ) dem fremdsprachicer Leser gewiss zugutn-
oz i &} [ < o

I\.omcn -
< o ~ [ o olid ~ =4 ES

ders menau, einfach und knapp in der Darstellung sein. V.o Ubersicht
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Wnnte von eciner griindlichen ﬁbcrarbcitung und Straffung in dicsen
Sinne nur Nutzen zichen. llan sieht z.B. nicht recht cin, was in
eincr Einfithrung der cusfifhrliche, nit Skizzen wverscehene Vergleich
der t- Laute im Dt. und Hindi zu suchen hat, Und cin so wichtiger
Begriff wie der des Phonems bleibt unccharf: Der dt. Wortekzent soll
cin Phonen sein (<§ GO), cbenso "NasalitZt" und "Li¥nge" ('g « g I
vdhrend in den Ublichen Definitionen (s. Wangler, S. 30 ££.) unter
Phonen ein Laut oder Lautgebilde verstanden wird. Der Verf. hat wohl
rciche Kenntnisse, un dem Lehrer cinen Leitfaden fUr den Unterricht
zu licfern; aber hierzu - wig fir jeden andern Zweck - widren eine
unzveideutise Ziclsetzung und entsprechende Vercinheitlichung unun-

sidnglich.

Universit#dt Bern U. Zircher-Drahn
Audiovisuelle Sprachschule



Capelle, G. et Girard,D, : Passport to English I, Paris, Didier, 1962,

This first year course of English for foreign pupils
(especially school-children) is based on the accepted system for the
audio-visual method, viz. words are used in a "context of situation",
which is shown in a picture simultaneously with the words spoken on
a tape. llo grammar rules are formulated and paradigms are avoided al-
together. The written form of a word is introduced only considerably
later than the spoken form, i.e. the ear learns to recognize a sound-
sequence that conveys a meaning, that communicates an idea, before
the eye is allowed to visualize those sounds as a word or word-group.
Thus the sounds and sound-sequences in the langucce to be learnt, the
pronunciation, sense, stress, rhythm and intonation arec learnt glo-
bally. There is no translation of words or phrases from the foreign
language into the mother-tongue, and the pernicious influence of the
visual stimulus is ruled out, as is also the "interference" of the
sounds of the mother-tongue, If the "listen-and-repeat' necthod may
seem a parrot-like way of learning to begin with, it must be admitted
that the pupil soon passes beyond this stage. Children tend to accept
this method more easily and unquestioningly than do adults, who try
to learn with the intellect and soon ask to be given grarmar rules,
with the exceptions to the rule, etc., and who soon smuggle a dic~

tionary into class!

For school-children the episodes are well chosen and
the general build-up appears to be excellent, though there are a few
exceptions, The present reviewer, perhaps rather a stickler for eti-
quette, would like to suggest that if a new language is to be taught
(and learnt) at all, it would be worth teaching the pupil a polite
form of speech, e.g. a girl of 12-14 years of age, on being intro-
duced to her school-friend's father, might be expected to reply to
his friendly "How do you do, Barbara" with "How do you do, Mr. Smith"
(or whatever his name is). Judging by practically every English
course for foreigners, including the BBC ones on the wireless, a
certain rudeness of tone and a habit of bickering unfortunately
appear to be an integral part of the English character, and this
course is no cxception to the rule., Often it is the tone of the voice

and tlie intonation rather than the actual words, that give this
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impression. But must we teach foreigners this somewhat unpleasant
trait too? For instance, in Lesson 23, a schoolgirl dauzhter says
to her mother: "You're hopeless." A brother says to his sister (in
Lesson 25), in a most unplecasant tone of voice: "Of course, you're
so slow"., In Lesson 4, a schoolboy says to a classmate: "John! Lend
me your French book". A different intonation could have made this

.o

request much more friendly and a "please!" would not have been out
of place. In Lesson 15 (At the Public Library), too, the magic word

please would have sounded better after "May I have your card?".

In Lesson 19, on the other hand, the politecness is
rather overdone and out of place. The schoolgirl, Barbara Knight,
goes shopping for her mother. She says to the grocer: '"Mummy wants
some vegetables, ... cte,", yet the grocer finally addresses her in
all seriousness as "ladam", which is more than unlikely today, when

such familiar appellations as dear, duck, darling, love, ctc. are

much more common than liadame, or the very superior Hodom! We must
be grateful that neither the one nor the other type of address was

introduced here.

Although the texts are well chosen on the whole, a few
suggestions for improvements may not be out of place. It is, for ins-
tance, rather unfortunate that (in Lesson 12) a wild bird singing in
a tree is constantly referred to as he. This reviewer personally
would never use this pronoun, and it is not in accordance with the
rules given in any good grammar. llormally, he and she arc used for
animals only if they arc special pets, or if the speaker/writer feels
some emotional connection with the animal in question, e.g. a lion-
hunter may call his prey he, and of course in fables the bigger and
stroncer animals arc he, the smaller and weaker ones she.

Another vegrettable weak point in the text is the too
frequent usc of the ubiquitous and insipid word nice. Adnittedly,
English speakers do use the word a great deal for anything that they
like or of which they approve, but would it not have been advisable
in such a course as this to take the opportunity of introducing ncw
and more descriptive adjectives to the pupil in at lenst some of
these cases? For cxample, in Lesson 21, a nice dress night have been:

a party dress, an cvening dress, a summer dress, a new dress, a




Similarly, it strikes an English person at once that
the schoolgirl, Barbarz, uses also in her conversation more than is
nornal for an English person; she would probably use too in real
life (ec.g. Lesson 15: "I also want to return my mother's book";
Lesson 32: "I suppose I should also take some woollen thincs,™)

In Lesson 5, in answer to Barbara' question "How many players arc
there in a team?", Peter answers "Eleven., Don't vou know?" - this

old

a3

should logiczlly now be "Didn't you know?", since he has just
her that there are eleven. In Lesson 9, I, says: "Come up and see my
roon. It's upstairs". (The italics arc mine). One of these up's is
superfluous, In Lesson 14 the comma before the infinitive is wrong
in: "Nothing like a good feed, to mcke people merry." Ian Lesson 17
the father says: "Many happy returns, Pcter," on the occasion of his
son's birthday. Why is the pupil not taught the correct phrase: "Many
happy returns of the day, Peter"? In Lesson 20 one wonders how

Dr, Riley is supposed to identify as Mrs. Knight the agitated mother
who rings him up aund tells him that her daughiter has a temperaturc!
In Lesson 21 (Looking at old photographs) the son cries out: "Look,
Mother, here you are on a ship", which sounds most un-Enclish. Would
not "Look, Mother, here's a picture of you on o ship"” have been more
natural? In Lesson 23 the word Underground should always be written
with a capital letter, not once with a capital letter and once with

a small initial letter (the reference it to thie London Underground

Railway in each case).

In Lesson 24 the references to red and green traffic
lichts is most confucing. lirs, K. says: "Let's cross the strect herel
The light's red." Thic has caused many of my own pupils to ask if we
cross the road when the light is red in England, instead of when it
is green, as on the Continent, Of course Mrs, K. neans that the light
is red for the cars and buses, but this is not at all clear - even

from the picturc.

Lesson 25, "You could have at least pecled the pota-
toes" is a tongue~-twister for this reviewer, who would never use this
word-order, but "You could at least have peeled the potatoes". In

the same Lesson 25 the mother says to her schoolboy son: "You take
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carce of the washing up." Thic again sounds unfamiliar.
the washing up" or "sce to the washing up" would perhaps be more

idiomatic English.,

In Lesson 28 the mother replies to her son'sc complaint
that "everything's upside down in the sitting-room" with the words:
"It's spring-cleaning, Peter." We should rather say cither: "We're
doing the spring-cleaning", "We've begun the spring-cleaning" oz
"It's the spring-clecning™, As it stands, the pupil misht too casily
imagine that some undefined "it" is actually doing the spring-clean-
ing.

In Lesson 31 Barbera says: "Murmy, I made a list of
all the things you wanted to buy"., Surely "I've made a lisct ...
would be better here? Otherwise, as it stands, it sucgests that she
made it some time before but tiien lost or mislaid it, wherecas Daorbara

is obviously meant to be handing her mother the shopping-list.

In Lesson 32 there is also a sentence that sounds un-
Englich: "Barbara, are you all packed?" Why not the more natural
"Barbara, have you finished (your, the) packing?", or "Have you packed
ceverything?" (or: all your things, all vou want to take with you to

Scotland, etc.).

Occasionally the impression is given that cuts must

at
little too long,

have been made in a text that turned out to be just a
and that the "join" has not been quite happily achieved, c.g. "P. Do
you remenber that film we saw last month, "The Cruel Sea"? B, Yes,
it was a wor film, I remember. P. But it was about war at sca." The
but seems uncalled for here. Possibly the concessive "Well," might

have scenecd more natural,

A few point of principle should be mentioned her. Ac
Dr. F.L, Sack points out in his article entitled "Englische Struktur-
iibungen inm Sprachlaboxr" in Schulpraxis 2, 1963, "Als Sprecher wird
man natiirlich Leute nit besonders klarer und angenchmer Stimme wdh-
len: ...". It is unfortunate that for this course this point was not
borne in nind. Not only is one of the voices much too high and shrill,
wvith a marked tendency to begin every sentence on a very high pitch,

but one of the male voices is neither clear nor correct as regards
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pronunciation. The vowel sounds are all clightly "shifted", c.g.
the [ac] is flattened to approximetely [a], often heard in the
West Country and the Midleands, ecte., the short [i] is often clocer
to [2], so that we get words that are pronounced rather like
['f2ln] (£ilm), [faneift aot] (finished it), [menst] (minute),

[z st] (is if), [R31k] (milk), a:'@agk a: han Huanadi)at] (1

.

thinl: I can manage it). Similarly, [i2 ] in here becomes almost
[hea] or [ha:], [ai] becomes almost [a:], e.g. time [ta:m], by [ba],
I and I'1l [a:] and [2:1]. The [~] is often so open as to be almost
[zc ] or German d, or even [A] or centralized [2], c.;. left [lx ft],
Let's co and sce ['lets gsou an  'si:], very [veri] or [vAri], help-
ful ['hslpfsl], bedroom ['badrum], On the other hand, [ac] tends to
become [e] in one place, whereas it is a good, clear [ ] in others,
eeg. Alan may be either ['x ian], or ['elen], some pupils even be-

lieving they heard "Ellen"! The [u] and [u:] cre occasionally pro-

rounced more in the American way, almost as # or 8, so that good,
full, vwvho, you, two have not the correct English pronunciation in

the speech of one of the characterc. Again, [¢5] is frequently spoken

as [€], or cven as [e], e.g. theze., The [A] of worry is sometines

pronounced [>]. The [1] of well is distinctly too "dark" in the speecch
cf one of the male voices.

mn.n

Though not & very serious fault, the intrusive "r
would have been better avoided, c.;. Lescon 17 (2nd time, faster

utterance) "Do you want to co the the cinena-r-all of you?"

"
Also ['ﬁij'jia] for this yecar, though undoubtedly heard

in England, is not the best pronunciation to teach foreign pupils

(just as [t{u:b] would not be suitable for tube - a mistake that for-

tunately was not madel)

There are a number of sentences in which even the tca-
cher was unable to distinguish exactly what is said, c.g. Lesson lé:
... here are the crackers" might ecqually well be "where are the
crackers", Lesson 4: "Have you a (or your?) French book with you?"
Lesson 5: "Zes, there he is in his flannels" sounds so like 'Yes,
there is ..." that this is what most pupils hear and repcat. Lesson 5

(2nd time): "Are they a good team?" sounds like "Are there a good team",



Lesson 11: M... and there are too many people" sounds like [end jé

'tu: meni 'pi:pl] instead of [cnd GEPIN ool

In Lesson 14 (2nd tine): the plural s of "mince pies"
is inoaudible, Lesson 20: "I'm coing to call o (the?) doctor. Lesson 22:
"February" is not pronounced ['februasri] but something approximating
['febru’cri]., Lesson 22 (lst time, slower speed): The London Underground,
N

The final -d is inaudible, In Lesscon 25 Peter exclaims: "That roast

smells jolly goodi" llow, since the demonstrative that is stressed and

o

the words roast and smells are both unstressed, it sounds as if he is

saying: "That rose cmells jolly good". In Lessons 25 and 27 the final
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-cd of peeled and of called are inaudible and the pupil vi

"You could have at least pecl the potatoes", and "What's it call", In
Lesson 31 the plural -5 of gloves is inaudible, as is also the final ¢
of Highlands in Lesson 32. In Lesson 33 it is very difficult to hear

whether the mother says: "We'll (or: you'll?) be goins for long walic

On the other hand, sometimes & specaker trics to be over-

careful, with the result that, for instance, the

e

S

nstrecsed sonme

[

pronounced [sam], e.;. in Lesson 17: "Have some [sam] cake, Peter",

in Lesson 19: "I want you to do some [sam] shopping for me", and "...

a pound of flour, biscuits, and some [cam] vegetables", Similarly, in
Lesson l4, Peter says: "Barbara, here are [a:] the crackers". Lesson 1G:

"Four cups of [bv] tea, please."

On the contrary, in her efforts to achieve the so-called
ook forms", one of the speckers pronounces the preposition on [2n],
e.g. Lesson 28: Mrs., K. The floors have all been polished. Be careful
not to slip on [3n] them. P. Let's slide on [on] them. And Lesson 24:
They (i.c. the buses) make me feel sick when I sit on [sn] top." The
late Professor Daniel Jones states: "There is no weak form of on,"

and "The word on has no weak fornm

The followine nromncintionae are nlso aueastionable:
Lesson 29: "... for REaster" is spoken as ['fri:sts] instead of
[fa'risste]. Similarly: vegetables is sometimes spoken as three sylla=-
o four: It is regrottable that library is spcken
as ['laibri] - adnmittedly often heard in England, but only in carelacs

specch, and it scems rather a pity to propagate this form rather than

the correct ['laibreri], Similarly comera is pronounced ['keemwa] in-



stead of ['ke marz2], miscrable (nore justifiably) as ['mizrebl], cs-
pecially as [i'spcfii] and, in Lesson 7, family is pronounced

['fxnli], but indicated sometimes as /-../ and somctines as /-./.

Do you want in Lesson 14,is spoken as D'you want, but
the intonation is indicated as /-.-/.

(s

Rather unfortunate for the pupils is the fact that onc
of the speakers tends to promounce plosives (especially ir final po-
sition when the following word bDegins with a vowel sound) as lenis,
wvith the result that to most pupils the [:] or [k] sounds like [d]
or [g], c.5. Lesson 2: We get off here [... geddf...]; Lesson 4: Co-
turday ['saededi]; Lesson 12: Uhat cre you writing ... ['wads...]:
Lesson 13: What a long greeting ... [w>de...]; Lesson 13: shorter
[ja:ds]: Lesson 13: Look at ... ['lugot...]; Lesson 13: What are
we going to do? ['wade...]; Lesson 25: What else arc we having?
[72'dels]; Lesson 27: What are you doing? ['wzd2,...]; Lesson 23: What
a pity ['wada 'pidi].

The glottal ctop is usucally considered to be rare in
Enclish R.P., though occasionally used in situations, in-
dicating anger, annoyence, ctc., and in contrast-situations. On these
tapes therce are far too many glottal stops. Correct English avoids
this unpleasant "click", which is undoubtedly spreading in everyday
spoken English, but is still considered not to be very "Zine" - it
constitutes, in fact, a social distinction,., For this recason, our fo-
reign pupils should not be taught to use it unlecs an emotional si-

’ 5

. . e e . 9
tuation justifies its use, e.g. He's an ’ absolute

o

. 5 5 wa b Loh b
in "There's “an “o0ld “oak “on ~“an “island". A few examples nay be

; 5 5
of intercst: Lesson 3. It's “empty. Lesson 8: Put your boolis “on

his chair. Lesson &: The dining-roon's ” on the right. Lesson 9:
L (9]

) - g

The next ic “Alan's. Lesson 10: Your mother and sister ~ aren't

(a3

§ < 9 .
quite ready yet. Lesson 10: You're ~only seventecen. I1'll show you
) ;
: 5 .
when you're"elghteen. Lesson 15: I "also want to return ... Lesson

5

15: I'll sece if it's in, llo, I'n sorry. It's DOUt. Lesson 130: ... by
J o
5

> H.G. Wells, Lesson 27: ... a very interesting book, Lesson 27: ...

-

it st be “easicr to be couraccous ... Lesson 27: Aunt Winifred
A

N
was an - ambulance driver and had to drive during the‘salr—ralds,

L\ .
while ~enemy planes were bombing London. Lesson 29: ... spending a
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whole afternoon °out in a boat ... Lesson 29: Will ~Alan be anywhere

!

near? Lesson 32: .,. I should “also take some woollen things.

Unsatisfactory is also the way in which the problem of
stress and intonation has been treated. In the first place, the ne-
thod of indicating intonation is nowhcre explained. To anybody used
to the method of Armstrong and Ward (by far the casiest to read), the
nethod used in this book cannot but be deplored. There are two signs:
a small beige-grey square to represent an unstressed syllable, and a
red oblong to recpresent a stressed syllable. These oblongs are of
different lengths, but there is no indication whether the longer ones
are meant to represent greater stress or not. They either lie hori-
zontally, or slopc up, or slope down. Now, on the tapes at lecast three
different degrees of stress zre used: a) strongly stressed syllaBles
(emotional or contrast-stress); b) normally stressed syllables, and
c) unstressed syllables. Hence threec degrees of stress are indicated
by only two different signs. The result is that,throughout the text,
words that are normally stressed are narked with the unstressed sign,
word-stress is left ummarked, demonstratives are sometimes nmarked aos
unstressed and sometimes as stressed, level (or even) stress is marked
as one stressed syllable followed or preceded by an unstressed one,
and so on, In other words, the result is completely chaotic and incon-
sequential, most bewildering for a pupil who tries to follow the text
as it is being époken by the teacher on the tape. The rise-fall-risc
in intonation cannot be indicated at all, and unstressed syllables
are indicated as stressed in order, one nust supéose, to indicate that
the last, unstressed, syllable has rising intonation, e.g. I'm ready
N/, I'n coming "\/, sorzry\ /, Daddy\ /, sugar\ /, better \ /, Barbara
—/, Helen —4 Alan ——, Mother — /, hockey \ /, warner\ /, London
\ /, Hurry\ /, talking \ /, kitchen\ /, potatoes \ /, Gary Cooper
..\/, people\ /, april\ /, longer \ /, central heating — .\ /,

over \ /, etc,

Similarly, prepositions and adverbial particles are
often marked as unstressed when they would normally be stressed, and
vice versa. Lesson 4: What page is the lesson on? /- . o= .7/
Lesson 18. What play is on today? /== ...~-? / 1In Lesson 23 get off

is given as /- . /, whereas in Lesson 3 it is given (rightly) as /. -/.
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In sone cases, the intonation used on the tape is com-
pletely wrong, e.z. Lesson 24: Mrs., K., How do children ronage in the
London traffic. They seem to get about better than we do. Winifred:
Policemen are very helpful to them. Mrs. K. That's truc! They stop
the traffic when 7'children want to cross the street. Here, the

rise should not be on children, but on stop, whereas when children

want to cross the street should be on an cven, low~tone, level.

In Lesson 4: Do they 'play cricket for Do they play

'cricket? Lesson 16: Do you take sugar? /- . =~. ? /, Lesson 22:

Anyway, Barbara, when you play hockey you soon get warmer, where

when is stressed instead of hockey. In Lesson 27 "air-raids" is in-
dicated as /-~ /, for /- ./. 1In Lesson 20 "sitting-room" is given
as /- .-/, whereas "drawing-room" and "dining-room" arc (correctly)

", which is

/- ../. 1In Lesson 27, Peter says: "Do you remember ...
narked as /.~ .- ./ ; more natural would be /- ..~ ./ . Lesson 30

is entitled At the Scaside, which isc stressed /... ./, whereas level

stress would be more usual, i.e., /..== /.

P

Thus, practically every lesson has any number of dis-

-

crepancies between what is spoken on the tapes and the intonation in-
dicated by the two-cign system of marking intonation. In a few cases,

too, the intonation of the spoken word is wrong.

Another point to which greater attention should have
been paid is that of the phrasing and the pauses, and above all, the
length of the word-groups to be repeated by the pupil. In the follow-
ing phrases, the /\\ sign indicates a pause that is not sufficiently
long for the pupil to repeat the phrase, but so long that the pupil
begins to think it is now his turn to speak. He begins to repeat
the words he has just heard, only to be interrupted after only a word
or two by the teacher's voice continuing the rest of the sentence.

A few cxamples must suffice: Lesson 12, Can you see those red flowers

/\ on the other side of the river?

Lesson 19: lay I have a quarter of a pound of butter,

/\ a pound of flour,, \ and some biscuits, please.

\

Lescon 19: .., 2 cabbage, two pounds of potatoes, / \

and o lettuce,
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Lesson 21: Yes, we were going to Scotland/ \ by sea.
A
Lesson 25: What kind of film would you like to see /\

- a Western, a comedy, or cartoons?

Lesson 27: Remember those poor sailors swirming in the

waves,/\ holding on to pieces of wood,/A\\ waiting to be rescued?

Lesson 30: Peter swan about a mile yestcrday/ﬁ\\ in
record time, R

Lesson 32: It's so nice to play tennis again,/J\\ and
swin,

In the following cases the teacher’s voice speaks sen-

tences that are far too long for any beginner to repeat from memory

(he is not supposed to have the text before him):

Lesson 13: The nicest card is this onec with Green Park

and the swans on it.

Lesson 12: This one with the Houses of Parliament on
it is better. (This attains the maximum number of syllables consi-

dered permissible).

Lesson 13: ,.. but also the French, the Izalians, the

Germans, the Spaniards, everybody sends cards,

Lesson 27: I think it must be easier to be courageouc

when you're with other people than when you're alone.

Lesson 230: The house certainly looks strange with the

carpets rolled up and covers on the chairs,

Lesson 29: ,.. and I understand you can get a sailing

boat pretty easily through the club,

Lesson 33 (2nd time): Take your cardigans and don't

forget your light raincoat and your walking shoes and socks.

At the ond of this first-year course (after Lesson 33),
there arc two pages of "poems", sonme of which were written especially
for Passport to English by Leonard Clark. The reviewer regrets the
inclusion of thesc verses for the following reasons: in the first
poen, entitled Home, the rules of syntax are ignored, which means that

the pupil can learn only words, but no constructions, from the poem.
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Moreover, the reading is shrill and “choppy". The first line runs:

Snow in the air tonight; and the second line is Roads freeze - having

arefully shown the pupil through 32 lessons how the simple and the
so~-called progressive forms of the verb are used, the distinction is
no longer made herc, and this cannot but bewilder the pupil. The

third linc has the samc fault: Ho birds sing, cold treesg, and the

L]

last line is purest journalese, with the comma between the two ad-

jectives: But the kitchen is warm, bricht.

The sccond "poem" is entitled "Spring comes" (why has

[

cones not got a capital letter, since it is part of a title?) and
again the verbal form is wrong. A better title would have been sim-
ply "Spring". The third poem is "In April", read by a pleasant voice,
and one only wonders why there is rising intonation at the end of

line 4, the last line., The fifth poen, entitled Home and awey (cb-

jection as abovel), is agein read by a shrill voice with a jerky,

hasty manner. What is a pupil to make of line 5: For walking in fo-

reicn country (to rhyme with family) - why is there no indefinite

article? And who would say: "My sister loves blue blouse"? (lines

1/2) Fronm the point of view of sense, the whole poem is very trivial,
not to cay vacuous. Maybe it ic intended merely to revise the colours?
Why should the sister wear Yholiday colours, I cuess" - '"When at home"?
And why should she wear o brown dress with black shocs when walking
with "another family" - "in foreign country”? And why should a bLlue

dress with red shoes impress anybody particularly?

In the traditionnl verse "catch" entitled Just like ne

(capitals?), the refrain "Just like me" should be recad by a different
voice. This old and well-known verse is intended to trick somebody

into repeating "Just like me" after the words "And there I sav a mon-
key". Having been lulled into a sense of security by repeating "Just

like me" after the various harmless lines spoken by the "trickster",

i.ec. after the stairs, the room, the window, he usually does get

D

caught! As the verse is recad here, it scems as if the stairs, the

room, and the window were just like me, whereas these words obviously

rafer to the whole activity - I went up the stairs, I went into a room,

I looked out of a window, ete., Morcover, I looked out of a window

sounds as if it is read I looked out of the window.




n the last verse (or poenm), undesirable glottal stops

. . {
are again heard, c.g. She'd nothinz to ‘eat, and She'd nothing to

N

ask, In the line And when she did die the use of to do in an affir-

mative (so for mnot taught in the COL"”C) is unfortunate, since the

P

pupil may very well conclude that "after when, the affirmative o

the verb is formed with the auxiliary to do followed by the infinite

without to".

Should this course cver be reviscd and corrected, it
night be advisable for speakers to specak the tapes first, and for
the intonation "curves" to be written afterwards to correspond exactly
to the spoken version, Perhaps, too, o more satisfactory way of mark-

ing stress and intonation nmight be considered?

In a little-linown essay, George Berncrd Shau wrote:
"Wocal contrast is of the greatest importance, and is indispensable
for broadcasting" (Rules for Play Producers, Strand Magazine, July

1949) ., - a dictum that is equally valid for topes that are to be used

in a lenguage laboratory.
Especially in o course intended for beginners, it is
of the utmost importance that the "teachier's" voice should be clear,

agrecable to listen to, neither too high nor too low (either of which

makes it difficult for the pupile to imitate it). The teachers should
speak naturally and correctly, and enunciate clearly without sound-
ing pedantic, and employ only the sounds of correct Standard English,
or Received Pronunciation., (Cockney and loccl dialectz should not be
introduced until the pupil isc very advenced, and the sounds of "cormon
and careless speech should not be allowed on tho tapes, since & pupil
who goes to England specking with such a pronunciction might find
people in Englend judge him by his speech and form a prejudice azainst
1wt

hin. "'Tis true; 'tis true 'tis pity; And pity 'tis 'tis true"l)

It should also be pointed out that professional actors
and actresses (especially the latter) are not necessarily the best

voices to choocse for tape-naking.

Furthermore, the pauses should be better spaced, and

no sentence should be left that is too long for the average pupil

to remember and speak,
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If a revision along these lines werce undertaken,
Passport to English I could be recommended for pupils beginning

English by the cudio-visual nmethod.

Uaiversitdt Dern B. M, Charleston
Audiovisuelle Sprachschule

Brookes, H,I',
et Ross, H,. English as a foreisn language for science
ctudente, London, Heinemann, 2 vol., 1967,

~ Teachers' book, 2 vol., 1967-1963.

La conception de cec cours d'anglais est bonne, Le voca-
bulaire anglais, assez restreint, est présenté selon une méthode au-
dio~vigsuelle; il apparailt toujours en contexte et, dans toute la me-
sure du possible, dans des situations familiéres aux étudiants, Ain-
si la traduction mot a mot devient superflue. Les auteurs s'effor-

1"

cent de présenter la grammaire sous forme de "patterns", mais quand il

s'agit des parties du discours, la terminologiec est traditiommelle.

Pour aider le professeur, on a rédigé des instructions
trés précisces sur une des fagons de présenter les legons,.Des sugses-
tions utiles proposent l'introduction progressive des consignes des
exercices en anglais. Les auteurs insistent, dés le début, sur la
sraphie qui sert, par exemple, de point de départ & une discussion
du pluriel (p. 20). Oun conseille d&s lors des exercices écrits a

chaque étape, bien que tout nouvel élément soit d'abord introduit

oralement,

Le livre du maitre contient le texte corrigé des execr-

cices, un tableau de l'alphabet phonétique ct sept pages comsacrées

Py

aux patterns utilisés, Pour les étudiants 1l y a une table des mae

tiéres détaillée et un index grammatical a la fin de chaque volume.

Certaines phrases scmblent mal choisies ou artificiel-

[&]

les: on apprend, p, 39, que la voiture de Mlle Ross a quatre roues;
P. 44, qu'il y a2 des fen8tres ct une'porte dans le bureau de Jack;
p. 50, que le radiateur chauffe le cabinet de travail; p, 62, qu'il
faut faire attention quand on verse de l'acide dans un tube en verre

(premiére expérience scientifique); p. 83, qu'il y a beaucoup de
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s rayons de la bibliothéque,etc, Un contenu aussi ba-

21 risque d'ennuyer ceux qui ont plus de quatorze ans.

£
£

T

Malgré le manque d'humour et d'imagination des zuteurs,
et le caractére trivial des exercices qui prétendent introduire dans
les domaines spécialisés de la médecine, de la chimie, etc., il vau-
drait le peine d'expérimenter ce manuecl avec unc classe gymnasia

.

de scientifiques pour voir si ces aspects négetifs cont négligeables.

v

A unc époque ol l'enseignement projrammé se cénéralisc
il est regrettable que les bandec sonores qui accompagnent le meanuel
et les excrcices eux-mémes solent si peu intéressants. Ausci une sé-
rie de bandes telle que celle de "English Fact" pourraiti-clle zen-

dre un grand service comme complément au cours de base.

Actucllement, scules trois possibilités s'offrent 23

pour scientifiques:

©

qui désire mettre sur pied un cours d'anglai

choisir un cours tel que celui de B, ot . avec tous les compléments
isquent d'@trc nécessaires par la suite, choisir un cours audio-

visuel d'anclais 2 la fin duquel il faudrait trouver le matériel
tifique dans le spécialité des auditeurs, ou préparer soi-méme

un cours, ce qui cxcéde généralement les loisirs ou les compétences

du professeur., Or la majorité des scientifiques désire avant tout

pouvoir lire la langue étrangére (voir par exemple les expériences

pour le russe scientifique 2 1'Université d'Eccex: ALFORD, MH.T.:

Learning to Read Scientific Tussian by the Three Question Experimen

tal (3QX) Method, The Linguistic Reporter 10/L, 1968, 1-2.); beau

coup d'entre cux désirent 8trc & meme de suivre des conférences scien-

tifiques et, en général,de se débrouillex 2 des congrés internatio-

naux ol il est indispensable de connaftre 1l'anglais.

-éhension au-

(D\

Le cours de B, et R. nc vise pas la com
ditive des exposés scientifiques; il n'enseigne pas suffisamment de
termes techniques. Presque toutes lec lectures cont puériles ct las-

seraient vite des chercheurs universitaires,

Université de lcuchitel R, Loemfrand
Centre de linguistique appliquée



~ 5

Walieman, Alan ¢ English Fast: a course of graded dr-ills
in English for language laboratory and

classroom use, Loudon, Rupert Hart-Davis,19357
Educational Publications, 3 Upper James

Street, Golden Squarc, London, W.l. ), 204 p,

Ca cours audio-visuel d'anglais est congu comme com-

4

nlément & plusicurs cours traditionnels: Escential English, Ozford

nrogressive English for adult learners, Present day English for
foreign students et Situational Eaglish, Lec vocabulaire restreint

permet l'utilisation de n'importc quelle legon suivant les exigences

du contenu grammatical,

Douzc pages d'introduction expliquent aux professcurs
comment employer le manuel et les bandes sonores., A la fin de cha-
que legon, il ¥y a un résumé des élémentc syntaxiques et une liste

des nouveaux motes introduits dans les cxercices. Suivant les prin-

et s'as-

(&}

cipes de Belasco, VW, n'cnscigne qu'un scul élément 2 la foi
sure quc les éléves ont bien compris avant de passer a autre chosc.
A la £in de chaque séric d'exercices, il ajoutce un exercice plus dif-
ficile od tous les nouveaux éléments de la legon se trouvent péle-

méle et qui scrt ainsi de test.

M8me sans l'aide d'un magnétophone, ce cours s'est
(] &«

déja révélé cfficace pour quatre classes de lHeuchftelois., Certains

peuvent &tre surpris par le débit rapide des cnregistrements, mails

d'autres le défendent,arguant que notre but cst d'enseigner 1'an-

1=

clais compris et parlé par les Anglais. Si certains étrangers qui
ont suivi lc cours en Arrleterrc ont ecu d'abord de la nmeine 2 tout
aisir cn premidre audition, ils ont fini par s'adapter au rythme

cs bandes. En Suisse, les bandes nc sont utiles que pour ceux qui
2 IS .

[0l

veulent apprendre 1l'anglais de tous les jours afin de comprendre

et de sc faire comprendre a 1'étranger.

Les dialogues ne sont pas artificiels, comme si sou-
o &

vent dans les manuels de ce genre; l'auteur a réussi 3 choisir des

tuations 1érércment comiques de la vie quotidienne d'une famille

5!
nombrcuse., Autre avantage du cours: les adultes et les jeunces gens

y trouvent un ésal intérét.



Le manwel se  termine par trois répertoires: un index
des "patterns" de base (pliuc d'unc centaine), un index des struc-
tures grammaticales (une cinquantaine) eof un tableau cui compare
los legons cmregistrées avec celles de quatre cutres cours trds ré-

pandus.,

Université de Heuchitel I.. Lamérand

Centre de linguistique appliquée
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Pittman, G.A. : Preparatory Technical English, Londres,
Longmans, 1960 (3&mec éd., 1965), 175 p.

1

Ce petit livre n'est pas un cours pour débutants. L1
s'adresse 2 un public d'apprentis techniciens ayant déja acquis une
certaine comnaissance de l'anglais, L'auteur a fait un autre choix
encore quand il a défini le genre de langage technique qu'il désire
enscigner. Dans sa préface, il distingue en effet trois types de

difficultés p: langue de gpécialisation:
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¢) le langage du traveil quotidien qui permet la communication

directe; il se compose en anglais d'un grand nombre de mono-

syllabes trés courants, adaptés a la situation de 1l'atelicr;
b) les termes techniques proprement dits qui varient de méticr
en métier, et appartiennent au monde dec objets, des outils,

des matiéres employées;

cera celui des manuels et des

«©

c) le langase plus "recherché" qui
instructeurs, des exposds ot des conférences; ecn anglais, une

langue alourdic de longs mois empruntés au frangais.

dépit des apparencec., Dans chaque sp

icialité le nouveau venu auvra
t8t fait d'apprendre les mots qui désignent los objets ot les parties

qui les composent. Il n'en sera donc pas question dens ce manucl,

En zevanche, la lancue qui permet l'action coordonnée

-

d'une équipe d'ouvriers au travail, ct celle qui enseicnera 2 1'ap-
& (&)

prenti comment perfectionner ses connaissances et maftriser son art

présentent de réelles complications: mots communs employés dans un
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nouveau contexte, mots d'origine étrangére peu fréquents dans la lan-
cue courante, mais pourtant totalement assimilés. Cec sont ces diffie

cultés que le livre dec P, aborde en 26 legons fort bien structurdec.

Chaque legon est fondée sur unc situation lide 2 1l'em-
ploi d'un objet (en général un outil trds simple que le maitre peut
aisément apporter en classe). Unc premiére partie de la legon est con-
sacrée & présenter et faire acquérir le vocabulaire en relation avec
cet instrument (ses diverses partics, ses dimensions) ot l'usage qu'on
en fait (nctivitdés, mesurcs, rap:

uis vicmnent les suggestions d'actions 2 accomplir en les accompagnant

rJ

de commentaires et d'une description orale de 1'activité en cours.

(gg

Des textes de lecture établissent le lien néecessaire avec le langage
de 1l'instrument théorique. Enfin des exercices de renforcement permet-
tent d'assurer l'acquisition du matériel linguistique présenté. Des
illustrations simples viennent encore au sccours du maitre qui nc pos-

séderait pas l'arscenal complet des objets utilisés,

Par son désir d'éviter unec trop grande sp
et d'enseigner ce qu'on pourrait cncore appeler un langage de
commun" pouvant servir a toutes les techniques, l'auteur a rendu un
service énorme au maitre et aux éléves. Il offre au premier la possi-
bilité de présenter de fagorn tangible et vivante une langue qui n'est
pas sa cpécialité, et aux seconds d'acquérir pricision et efficacité
dans l'expression ct la compréhension de tout ce qui est essentiel 2
lour métier et a leur science,

Les "jeoux" mroposés par les 26 situations ont déja prou-
vé leur cfficacité puisqu'on épuise la troisiéme ¢édition de ce petit
ouvrage rcmarqueblement congu.

Ajoutons qu'on trouve en fin de livre une liste de lec-

tures complémentaires ct unc table des unités de mesures anglaises.

Université de lNeuchdtel T. Hatthey
Centre de linguistique appliquée

»ort de proportions, comparaisons, etc.).
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Close, R.A. : The English We Use for Gcience.
A Selection of Texts, with Eusrcises for
Languane Practice, Londres, Longmans, 19065,
221 p.

A bool: entitled The English Uc Use was first published

by the same author in 19061, and this work "exploits o sclection of

9]
0

actual texts of general, scientific and literary interest". It con-
tained'exercises devised as training in the accurate understanding
of English speech, and in the command of vocabulary, grammar, idiom

and style in composition.

The present book, entitled The English Ve Use for Scicn-
ce, publisched in 19065, was designed to provide English practice spe-
cifically for students whose main subject is a scientific one. The
book is based on four assumptions. The first is that the students'
chiecf concern with English is to understand modern scientific
writing. Sccondly, the criterion of relevance should be what is con-
ventionally regarded today o5 essential for the coffective communica-
tion of scientific information and ideas. Most of the passages in
this boolk were written aZfter 1950, several of them after 1900, Third-
ly, the student should sein from thic book not so much specialist
terminology as "the kind of vocabulary, grammar, syntax and idioma-
tic devices that are used in scientific English generally", since
the business of the teacher of scientific English ic to sec that the
students have a basic English vocabulary and a general understanding
of the English linguistic system. And finally, the students must be
given sufficient preliminary language learning in a strictly limited
time, so that they may, with the minimum of delay, bDe enabled to be-
gin reading the kind of English that is actually used in scientific
literature, much of which is written with superb efficiency (though
complicated, carecless or pretentious writing may occesionally be met
with in such works). On the whole, the language used by scientists

s plain, clear, and simple. There is a tendency for scientific En-

e

glish to be simplified, but theve is as yet no simplified system to
which scientific writers could or would restrict themselves - no
scientific Basic English., The texts in this book have been chosen
because the author considers that they represent "the English we

really use for science".
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The author cuggests that there are three stages in
scientific English: a foundation that could scrve for any purposc,
and this the student is assumed to have completed before using the
present book, which is intended for those at, or ready to proceed
to, the second stage: o superstructure that could serve for any scien-

tific purpose. It is this stage that is considered by the author to

be the most important one, and the one which the book under review
aims at consolidating. The third stage, a later superstructure serving
g inl aci i £4 “NOS ig lef he stud s themselves
some speciar scicentlilc purpose, is leift to the students themselves
and their scientist teachers, who are the people most competent to
deal with specialist terminology. In view of the great specialization
in the world of science today we must admit that the author's ctand
point is a wise one, sincec it is obviously impossible to cater espe-

cially for each onc of the wide range of specialist subjects.

S

The author has accordingly sclected f£ifty-tvo passages

of scientific interest and general appeal, taking his material nainly
from British scientific journale. e expresses the hope that o tho-
rough study of this bool along the lines he suggests in his Introduc-
tion for the Teacher should bring students up to and above the level
required for the Scicnce Texts paper of the exemination for the Cam-
bridge Certificate of Proficiency in English or for examinations of
similar standard. Also, students should later be able to "Iollow lec-
tures, hear explanctions, take part in oral discussion, and write re-
ports and articles themselves"., The texts themselves are of general
scientific interest, i.e. modern scientific writing. The cxercises on

—tt

of English, The author points out, very rightly, that since the seven-

Ymore than

teenth century, scientific English in England itself has
once been deliberately brought into close affinity with the language
of every-day speech" and that this has happened again in our own ti-
mes, which has helped to give scientific English its vitality. The au-
thor points out that the science student will "have time and attention
only for thosc features of English that are strictly relevant to their
needs and that they must ignore many aspects of it that would delight,
linguists and literary critics". The present book aims to provide a

ES

-

good grounding in acceptable current English, the kind of vocebulary,

crammar, syntax and idiomatic devices used in scientific English gene-
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rclly. The teacher is thus given plenty of material for providing

[

1is science students with a basic English vocabulary and a general

—

understanding of thc English linguistic system. Specialist terminology
and the particular idiom of the student's own special ficld must

follow later.

The fifty-two tecxts in the book under review arc in-
tended to "consolidate the students' knowledge of the kind of English

e

that could serve for any scicntific purpose', and they thuc cover

i

"subjects of general scientific interest', having been so selected
that they lend themselves to systematic language practice.

The passages have been graded into "less advanced",

"average standard" and "more advanced". Since the object of the book
is "to g've cxamples of scientific Englich and opportunitics Zor prac-
ticing it" (not analysing it), cach passage is followed by a scries

of exercises, which should be conscientiously worked through
student. These exercises consist of questions based on the text that
has just been studiced, plhirase study, re-uriting of sentences in an-
other form, e.. active/tassive; personal/impersoncal; affirmative/ne-
cative/interrozative, ctc., and many other relevant and uceful £

of langucose practice based on the text in question. Vocabulavy, syn-
tax cond morphology play an important part both in the texts and in the
exercises based on them. The student ic shown ULy practice how the En-
slish usced in science tends to be objective and to use passive and im-
personal (almost clinical) constructions, and it is here that morpho-
logy plays such an important role in scientific English., Furthermore,
the student is introduced to the expressions used in scientific Eng-
lish in which a combination of ideas is condenscd into a compound

noun, or =- a cormon featurc of scientific writing - a grouping of
nouns that has not yct been adopted as a compound (a feature that tends
to be overdone in certain scicentific texts, where the layman often has
to re~read a sentence scveral times before he ic able to discover just
what function certein words are meant to perform, that is to say, just
what part of speech he is faced with). The style of scientific English

is rather that of a statcment of fact than cxpression through imagi-

native figures of speech; though metaphor can be very effective cven
in scientifiz writing, especially when an imaginative or cmotional
appeal is to be made.
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The author gives the tcacher scveral pages of sugges-
tions as to how the book should be used, how to study cach text in
five stages, and how to treat certain grammatical points without in-

roducing any form of systematic grammor. A list of books on meaning

and pronunciation to be consulted is also appended.

The present book bejins with a Prologue, a text en-
titled The Oxrigins of Moderm Scicnce, which is followed by o croup
of four texts dealing with scicace as a whole, i.c. the position of
science in the world and its relations with other problems; a tex
on Elecments and Atoms is followed by three articles dealing with
Life on Earth; then follow six texts dealins with various aspects of

ce, from the Evolution of the Universe, to The Radio Telescope,

[&]
M
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1d Exploding Stars. A text entitled The lleuy Uorld of llethematics

0
3

1

s llowed by four texts on subjects connected with chemistry and

fete

physics, three dealing with atomic scicnce, four texts dealing with

als, five on various aspectis

e

pouver, fuel, water and building mater

of cnzinecring, c.g. The Aswan High Dam, as well as a discussion on

3l

the problem of what form a permanent crossing of the Channel might
take - bridge, tube or tunnel; teuts on metal fetigue, very high
strenzth steels, and the wear of a shaft in its bearings are also
included., The problem of noise is followed by quesiions concerning
television, both black-and-white and colour. The next cleven temzts
deal with problems of survival, health, and medicine (including
Coronary Heart Discase, Maleria Eradication in Africea, Suzgery of
Road Accidents, Artificial Respiration, Drinking Water, etc.).Agri-
culture and meteorology are discussed in four texts headed In Search
of Tood. Finally there is a text entitled Vhere is Science Leading Us,
followed by an Epilogue, which discusses the training of professionals.
The texts chosen were Written by such well~known scientists as

A1, Whitchead, Maurice Goldsmithy, Sir Bernard Lovell, Sir Charles
Deorwin and Sir Julian Huxley, to mention only a few of the authors;
other texts are taken from various scientific periodicals and jour-

nals, such as The Lancet, MNew Gcientist, Discovery, or Enginecring.

At the end of the book there is a short list of scven
Essay subjects based upon the contents of the texts in the bool:,

and this again is followed by an Index of Points Treated in the Exer-

cises, which is certainly useful for the teacher.



It is an accepted fact that a critic must not criti-

cize o work for not being what it is not intended to be, for not

communicating what it does not set out to cormunicate.

R.Ae Closc states explicitly that "specialist termino-
logy" is not the aim of the book under review here. It would there-
fore be irrelevant to reproach The English Ve Usc Zor Science for

£

not introducing sufficient technical expressions. On the other hand,

an English teacher of forecign science students who reads the title

1"’1

of this book might well Le forgiven for suffering a feeling of dis

i

appointment and frustration when he buys the book on the strength
of its title and then fails to find what he had hoped to discover -
namely, scicantific terms, as is suggested vather specifically by

herself in this situation)

&

the title. The present reviewer (vho i
wvould have liked the word “general"” included in the title, and hopes
that a further collection of English scientific fexts may be pu-
blighed with a more detailed introduction to specialized branches of
scicnce, a book in which the non-scientict teacher of English for
science students night find such information as, for instance, how

a complicated (or for the matter, even a simple) formula should be

arce not scientifically

D

read out. After all, most Enclish teacher

[«
©

t 2o most scientists are not troined to undertale lan

-t

rained, jus
guage tecching,., Uould not some scientist, or better still o group

of scientists from various branches - medicine, biology, biochemis-
try, chenistry (organic and inorganic), physics, nuclear and other-
wise, zoology, ctc., - with an understanding of what foreign scicnce
students learning "scientific English" really neced to know, accept
the challenge and undertake to collect (or compose) and annotate

a sct of texts similar to those in this book, but more specifically
"specialized", to give the teacher and students really "inside in-

formation" - a "tip from the horses mouth"?

Universitidt Bern B.M. Charleston
Audiovisueclle Sprachschule
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